Attendance Feedback In An Academic Setting: Preliminary Results by Broucek, Willard G. & Bass, William
College Teaching Methods & Styles Journal – January 2008 Volume 4, Number 1 
45 
Attendance Feedback In An Academic 
Setting: Preliminary Results 
Willard G. Broucek, (Email: broucekw@northern.edu), Northern State University 
William Bass, Northern State University 
 
 
ABSTRACT 
 
In the fall of 2005, the attendance behavior of 118 business students at Northern State University 
(NSU) was monitored in 4 classes. After 10 weeks of classes Absenteeism Feedback was given to 
these students. Examination of the data indicated a strong correlation between attendance and 
subsequent course grade. 
 
 
BACKGROUND 
 
umerous variables are important in predicting academic success in college. Student ability, 
operationalized by standardized measures such as ACT scores, and prior academic performance, 
such as high school rank, have been shown to be strong predictors of college success as every 
post-secondary admissions office can attest (Covington, 1992; Willingham, Lewis, Morgan, & Ramist, 1990).  As 
well, motivational variables such as achievement goals (Harachiewicz, Barron, Tauer, & Elliot, 2002); personality 
variables such as the Big Five (Okun & Finch, 1998) and Academic Hardiness (Benishek & Lopez, 2001); and 
values such as intellectualism (Hertel, 2002) have been shown to be related to academic success. Attendance is also 
considered to be a major component of academic success. 
 
The purpose of this research project was to examine the efficacy and feasibility of increasing classroom 
attendance through employing the technique of Absenteeism Feedback (Gaudine & Saks, 2001). Moore (2002) 
demonstrated that there is a strong correlation of high class attendance with high grades as well as of poor class 
attendance with low grades in situations where students do not receive points for attending. The problem is, thus, 
one of increasing class attendance without making it compulsory.  
 
Gaudine and Saks (2001) demonstrated that Absenteeism Feedback Intervention, whereby individuals were 
jointly informed about the number of days during a given period that they were absent as well as the average number 
of days that their peers were absent during that same period, significantly reduced subsequent absenteeism among 
individuals with higher than average absenteeism.  
 
The rationale for Absenteeism Feedback Intervention is that most people have a “self-serving bias” in 
which they underestimate their own absenteeism and overestimate the absenteeism of their coworkers (Johns, 1994). 
When people receive feedback documenting their absences as well as the average number of absences during the 
same period by their co-workers, their attendance improves. The question is – Will Absenteeism Feedback work in 
the university classroom? 
 
The effects of Absenteeism Feedback on student attendance behavior has never been examined in the 
literature. Gaudine and Saks (2001) found that employee Absenteeism Feedback in a hospital setting significantly 
improved attendance of hospital employees. Whether providing students with a summary of their attendance and the 
average attendance of their classroom peers will decrease absenteeism in students is an open, empirical question that 
merits investigation. It is hypothesized that attendance will increase after receipt of the feedback letter. 
 
 
 
N 
College Teaching Methods & Styles Journal – January 2008 Volume 4, Number 1 
46 
METHODOLOGY 
 
The attendance of 162 of business students in upper division business courses was monitored each class 
period. Ninety six students were female, while sixty-six were male. 
 
One author utilized a sign-in sheet which was passed out each class period. The other author enlisted one 
student in each class to keep a record of attendance in each class. Attendance sheets were given to work studies who 
entered the data on a spreadsheet.  
 
At the beginning of the eighth week of the semester students were given an individual letter which 
indicated the number of days that they were absent and the percentage of days that they were absent. As well, they 
were informed how many days their classmates on average were absent as well as the percentage absences on 
average for their class. Students were informed that this information was for informational purposes and that there 
were no consequences regarding their absences. 
 
Attendance continued to be monitored for the remainder of the semester but no further feedback was given. 
 
RESULTS 
 
Results of the relationship between pre and post feedback attendance and course GPA are given in Table 
One. 
 
 
Table 1 
Correlation Matrix 
 1 2 3 
1.  Attendance Pre   -- 69** 53** 
2.  Attendance Post -- 70** 
3.  Course GPA -- 
p<.05, **p<.01., ***p.001 
 
 
It is evident that course GPA was significantly correlated with attendance. However, it was noted that 
attendance did not improve subsequent to the letter. Rather as demonstrated by the significant correlation between 
pre and post letter attendance, attendance appeared to be unchanged by the receipt of the letter comparing individual 
attendance to peer attendance. 
 
DISCUSSION 
 
Course GPA was shown to be significantly correlated with attendance. The strength of the relationship 
appeared to be stronger the last third of the semester subsequent to the letter. Nonetheless this study illustrates the 
important relationship between attendance and classroom performance.  
 
The fact that attendance did not appear to be positively affected by the feedback letter was contrary to 
hypothesis. One reason for this may be that it was given relatively late in the semester, i.e., it was given too late to 
allow for a change in behavior. Another possibility was that students whose attendance was better than average may 
have decided to even things out a bit by taking a few days off. 
 
A replication of the study should attempt to give the feedback letter earlier. 
 
The major finding was that grades were strongly linked to attendance. Though this is what most faculty 
assume, it is good to have the importance of attendance documented. 
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APPENDIX 
 
Absenteeism Information 
 
Dear Student: 
 
We are planning to study absenteeism over the next few semesters. To begin this review, we are providing students 
with feedback about their absenteeism. 
 
Our feedback will begin with this semester and will continue next year. Please be assured that while faculty would 
like to decrease avoidable absence days, we do not wish students to attend when they are sick. 
 
 The following definition will help you to interpret your feedback. 
 
(1) Total number of absent days – This includes all classes you missed in BADM 424. 
(2) Percent number of absent days – This represents the percent of classes that you missed in BADM 424. 
 
We wish to provide you with the following data from our records: 
 
(1) Your total number of absent days this semester for BADM 424 from Aug. 30, 2005 to Oct. 26, 2005 
was: 5  
(2) The average number of absent days this semester for BADM 424 of your classmates from Aug. 30, 
2005 to Oct. 26, 2005 was: .87  
(3) Your percentage of absent days this semester for BADM 424 from  Aug. 30, 2005 to Oct. 26, 2005 was:
 71 % 
(4) The average percentage of absent days this semester for BADM 424 of your classmates from Aug. 30, 
2005 to Oct. 26, 2005 was: 13 % 
 
Again, please be assured that while faculty would like to decrease avoidable absent days, we do not wish people to 
come to school when they are sick. 
 
 
Sincerely, 
 
 
 
Willard Broucek, Ph.D. 
 
